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The narrative….
The recent Children and Families Act and the SEND code of practice place new 

duties upon schools and Local Authorities eg

• Move away from SA/SA+ & Statements to new EHC plans and/or ‘additional SEN 

provision’

• increased partnerships between Education, Health and Social Care

• improved communication and partnership with families

• increased accountability in use of resources; linking evidence based approaches 

to improved impact and outcomes

• duty to publish information in parent/carer friendly style
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More specifically….
‘Teachers are responsible and accountable for the progress and development of the pupils in their 

class, including where pupils access support from teaching assistants or specialist staff.’ Ch 6.36 

‘High quality teaching, differentiated for individual pupils, is the first step in responding to pupils who 

have or may have SEN. Additional intervention and support cannot compensate for a lack of good 

quality teaching’ Ch 6.37

‘Schools should regularly and carefully review the quality of teaching for all pupils, including those at 

risk of underachievement. This includes reviewing and, where necessary, improving, teachers’ 

understanding of strategies to identify and support vulnerable pupils and their knowledge of the SEN 

most frequently encountered’ Ch 6.37

3



Four broad areas of need

Communication and interaction
‘….The profile for every child with SLCN is different and their needs may 

change over time’

Cognition and learning
‘Specific learning difficulties (SpLD), affect one or more specific aspects of 

learning. This encompasses a range of conditions such as dyslexia, 
dyscalculia and dyspraxia.’ 

Social emotional and mental health difficulties

Sensory and/or physical needs
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SEN most frequently encountered
SFR : Chart 1.3: Primary type of need :January 2014 
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How do these policy changes expect to influence and 
improve outcomes for children with SEN?

Child/yp who is  
dyslexic or has 
another  SpLD
and/ or other 
literacy difficulty

Information about educational provision must
include
the special educational provision (including Area 
SEN co-ordinators (SENCOs), and SEN support or 
learning support services, sensory support services 
or specialist teachers, and therapies such as 
speech and language therapy where they educate 
or train a child or young person) made available to 
mainstream schools, early years providers, special 
units, alternative  provision and other settings 
(including home-based services), whether 
provided by the local authority or others 

The Local Offer should include:
• support available to all children and young 

people with SEN or disabilities from 
universal services such as schools and GPs 

• targeted services for children and young 
people with SEN or disabilities who 
require additional short-term support over 
and above that provided routinely as part 
of universal services 

• specialist services for children and young 
people with SEN or disabilities who 
require specialised, longer term support 
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How do these policy changes expect to influence and 
improve outcomes for children with SEN?

Child/yp who is  
dyslexic or has 
another  SpLD
and/ or other 
literacy difficulty

Schools have additional duties under 
the Special Educational Needs and 
Disability Regulations 2014. Schools 
must publish more detailed 
information about their arrangements 
for identifying, assessing and making 
provision for pupils with SEN (see 
Chapter 6, Schools

The school-specific information should 
relate to the schools’ arrangements for 
providing a graduated response to 
children’s SEN. It should elaborate on the 
information provided at a local authority 
wide level in the Local Offer

The Local Offer must make 
clear where this information 
can be found and must make 
clear how young people and 
parents can find relevant 
information published by post-
16 institutions about their SEN 
provision (see Chapter 7)
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OFSTED: Better Inspection for all

These reforms will be introduced in September 2015

• A new Common Inspection Framework for all early years settings on the 

Early Years Register, maintained schools and academies, non-association 

independent schools and further education and skills providers

• Short inspections for maintained schools, academies and FE and skills 

providers that were judged good at their last full inspection

• Conduct a full inspection of non-associated independent schools within a 

three-year period
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OFSTED: Better Inspection for all: Key points

• Pilot inspections under the Common Inspection Framework (spring 
2015) & produces separate inspection handbooks for each remit 
(summer 2015)

• OFSTED will contract directly with schools etc…to give greater 
flexibility and control of the workforce

• Judgement on ‘effectiveness of leadership and management’

• New judgement on ‘quality of teaching , learning and assessment’

• New judgement on ‘personal development, behaviour and welfare’

• New judgement on ‘outcomes for children and learners’
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OFSTED: Better Inspection for all

‘…inspectors will consider how well provision meets  the needs of 

disabled children and learners and those with special educational 

needs .In most cases no specific grade will be given, but 

inspection arrangements will reflect changes to legislation and 

existing inspection guidance….If provision serves learners who 

receive high needs funding, inspectors may grade provision for 

this group separately within the overall inspection report’
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Implications: the self improving school

• These new policies (and associated research) throw into sharp relief the urgency of strengthening the quality 

of teaching based on robust evidence of how successful learning is achieved

• We need to develop a culture of self-improving teachers…’What do I need to know about dyslexia to make 

my teaching better…and…..do I know how to apply this knowledge effectively?’

• We need to understand what the assessments are telling us (when a child is not making progress or failing to 

learn to read)…and then select the most appropriate approach and/intervention to develop that particular skill

• Use the graduated approach to monitor the success (or otherwise) of these approaches
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Within the child Outside the child

Inherited characteristics 

associated with dyslexia

Reading difficulties associated 

with environmental factors:

• Poor quality teaching

• Weakness in parenting

• Disadvantageous socio-

economic circumstances

• Mix of all of the above

The consensus from research is that both environmental and 

genetic factors influence reading ability…are teachers well 

enough equipped to recognise which of these factors apply to 

any one child?
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Sir Jim Rose in his recent paper  says that  ‘Dyslexia is 
not yet well enough understood as an extreme reading 
disorder for which we have precise solutions’

‘One of the best recent summations on dyslexia is provided by 
Professor Dorothy Bishop’ 

The interface between genetics and psychology: lessons 
from developmental dyslexia:
D.V. M. Bishop Department of Experimental Psychology, University of 
Oxford, South Parks Road,
Oxford OX1 3UD, UK.
Proc. R. Soc. B 282: 
20143139. http://dx.doi.org/10.1098/rspb.2014.3139…..

13

Why children fail to read : a paper by Sir Jim Rose

http://dx.doi.org/10.1098/rspb.2014.3139


What support is freely available for self 
improving schools and teachers to enable 
them to:
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• improve their knowledge in this area

• Improve their assessment skills to enable earlier identification and appropriate 

intervention

• select evidence based interventions

• quality assure universal teaching and those providing the graduated response



Development and dissemination of guidance:

Good practice

School funding reforms

Local Offer

Single SEN Categories

Available Spring 2014

An on-line supportive set of guidance to equip professionals in Local 

Authorities, schools including academies, colleges and settings to deliver good 

practice in line with Special Educational Needs Reforms

For Schools and Local Authorities
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Summary of recommendations 

• contains seven recommendations to maximise the impact of teaching 
assistants

• provides a framework by which schools can transform the way that 
TAs are deployed and supported to help them thrive in their role and 
improve outcomes for pupils

The recommendations are  arranged in three sections
1. The use of TAs in classroom contexts
2. Delivering structured interventions out of class
3. Linking learning from work led by teachers and TAs

Making Best Use of Teaching Assistants
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https://educationendowmentfoundation.org.uk/uploads/pdf/TA_Guidance_Report_Interactive.pdf

